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A MODEL FOR ACHIEVEMENT -

AIMING FOR EXCELLENCE: DEVELOPING
MUSIC LEARNERS WITHIN THE CHORAL SETTING

THE STUDENTS -
Expectations:
What should you expect from them?
What should they expect from you?
Where is the accountability and responsibility placed?

A chorus, vs. “a bunch of kids singing together”:
The power of attire
Thinking, reflecting, evaluating
The director in each student

THE DIRECTOR —
Selecting music (questions to be asked):
Can I teach this?
Is learning it worth their time, and mine?
Will it be worth listening to?
What musical skills will we ALL develop?
Is it a good “match” for the group, and our audiences?
Will the music grab their attention?

Instructional “know-how”:
The power of prediction and intujtion
Keep ‘em wondering what’s new
Questions, critical listening, and compliments
Bringing joy and honor to the music
GETTING OUT OF THE WAY!!

THE SETTING —
A Model of Achievement:
What’s the goal?
What are the vital connections for support?



—THE “YA'LL COME” CHORUS —
NOT

“come and go”
Selected Standards Emphasized:

Standard #1: “Singing alone, and with othets, a variety of repertoire”
Standard #5: “Reading and potating music

Standard #7: “Evaluating music 2nd music performances”

Standard #9: “Understanding music in relation to history and culture™

Steps to Consider (for the “who” of the chorus):

Students — (Grades to be involvedr)
1. Those you kenow (returning students):
“In-tune singers” alteady, and you know it
“Reserved singers” — those who can sing, but are timid to demonstrate
“Unwilling singers” — singing is something they do NOT like to do

2. Those you don’t know (new students to the school):
Prior experience? Whete did they go to school before?
Was there a music teacher in the school they attended?
Teacher’s intuition — body language “reading”, response, ease, disposition

Singing — Developing Potential Chorus Members and Life-Long Singers:

Sequence to Consider (for all students)
Simple echoing — easiest level, non-vocal, “search mode” eyes on (for teacher)
Student created — encourage ease, give a way “out”
“Ounce around” — expectation, ground rules, “next time” options
Specifies — true pitches, true vowel colorings, set singing standard
Truth/ Faith/ Critigue — give students a redson to believe you
a. 'The eye/jaw connection
b. Breathing and body
¢ Head, shoulders, knees and toes
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Once Identified, Now What? --— Setting-it up for success

What will they sing? Who will help? How will you

Where will they rehearse? When will they comrmunicate with

When will they rehearse? perform? And where? everyone involved?
NUGGETS OF GOLD SEARCH AND RESCUE THE VITAL LINK
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IT STARTS WITH....

What the Teacher DOES

IN ORDER TO ESTABLISH
A CHORUS OF ‘MERIT" A
» TTEACHER SIHOULD..... 1
— v 4 W
Develop the Demonstrate, Identify Sequence Select
child’s singing in body and chorus instruction so repertoire
voice so that it voice, what a members by that, not only that “fits” the
can produce a singer looks establishing will the chorus voices, the age,
healthy, in- like, sounds criteria for sound good, but rehearsal
tune, and like, rehearses membership musicianship schedule, and
musical tone like.Modelling based on what will grow “support™
is key the student personnel
demonstrates available

WHAT A TEACHER DOES DEPENDS
ON WHAT THE TEACHER KNOWS

HOW 10 DO...
\

R

T~ T T T P
Interpret and Analyze music Communicate Establish and
implement and recognize 7 with students, maintain
standards and instructional staff, parents, expectations for
benchmarks strategies >, community behavior and
(national and state) musicianship
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